ED 299 754

AUTHOR
TITLE

INSTITUTION
SPONS AGENCY
PUB DATE
GRANT

NOTE

PUB TYPE

EDRS PRICE
DESCRIPTORS

ABSTRACT

DOCUMENT RESUME

EC 211 933

Keul, Patricia K.; And Others

Planning for Transition: Answers for Parents. CETVE
(Cooperative Emplcyment through Vocational
Exprerience) Monograph #2.

North Carolina Univ., Charlotte.

Department of Education, Washington, DC.

Oct 87

G008530175

8p.; Print is light and variable and may not
reproduce well.

Guides - Non-Classroom Use (05%)

MF01/PCOl Plus Postage.

Cooperative Planning; =*Disabilities; =*Educational
Planning; =*Education Work Relationship; Long Range
Planning; Needs Assessment; Parent Student
Relationship; Secondary Education; =Stuuent Needs;
Student Placement: *Transitional Programs;
x*Yocational Education

The goal of transition planning is to bridge the gap

between the mandated special education services prcvided by public
schools and the entitlement systems under which adult servi<zes
operate. This paper is designed to assist parents in understanding
the transition planning process. In a question-and-answer format,
information is presented to address the most frequent concerns of
parents of secondary students with disabilities. The information
covers: methods for assisting the student to make the transition from
school to work, the effects of employment on Supplemental Security
Income and Medicaid benefits, description of an Individual Written
Transition Plan (IWTP), how the IWTP helps in acquiring necessary
services and employment after graduation, how the IWTP addresses
students' community living skills and social and leisure needs, and
the importance of long-range planning. (JDD)
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Freparing studerits to make a suaccessful transitiorn from school to
adult life 1is the ultimate objective of secondary education. Yet
despite the legal mardate of FL 34-142, school services have failed to
impact positively upon the estimated S@-75% uremplovment rate among
adults with disabilities (U.S. Commission on Civail Rights, 1383). For
parents of students with disabilities who are currently graduating
from public schocols, the lack of emplcymerit cptions is especially
disturbing. The promise of FL 94-142 is unfulfilled for students and
their parerits whern they face uriemployment, urnderempl oyment, or only
sheltered work for travial wages upon  graduaation. A gap exists
betweern the mardated special educatior services provided by publac
schools and the erntitlement systems under which adult services
operate. Bridging that gap is the gcal of trarnsition plarning.

This paper 1s desigrned to assist parernts to understand the
transition plarming process. Urdderstarding of the process of
effective transition plarmairnig wi1ll eriable parerts to take a more
active rale in  advocating for appropriate services for their
sons/daughters both within the school curriculum and  amorng  adult
service agencles. Infecrmed parents ard studernts are better able to

participate in the team effort of drafting and i1mplementirnia individual
and writtert transition plarns that achieve ewmploymerit outcomes for
students with disabilities.

Trarsitiornn plarming 15 a team effort that must begin early.
Early irntervernticri erisures that the seccndary school years can be used
to address the vorcatiornial needs of studerits well before they enter tre
workforce. In addition, early i1dentification of aporoaoriate adult
service agenciles allcows studerts and parernts time tc evnter service
systems that oftenn maintain waitirng lists for lonmg pericds before
operiinngs accur for rew clients.

The follocwirng gquestions and arnswers are presernted i1n an effort to
address the most frequerit corncerns of parents of secorndary studernts
with disabilities relative to transaitiorn. The puwrpose of thas
discussiornn 1is to give parents a starting point 17 their efforts to
begin transition planraing for their sons/daughters as the enter and
exi1t secorndary school.

1.

The most i1mportant thing you carn do is to get involved with your
sor/daughter's schocol whern your son/daughter starts secondary schocol.

Become an active member of the Irndividual Educatiorn Flar (IEM) teamn

anid Trarwiticon Team and advocate for your child's reeds relative to
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vacational training long before graduation day. I this way, you can
establish communication links within the school that will keep you
abreast of what the schooal offers to train studernts with disabilaitaies
for work.

You wi1ll alsco discover the program deficits that your school
reeds to address. For example, ycur school may need to establish work
experiences ard communlty—based trairnivig programs. If you aoproach
these rieeds positively, you can impact on the administratiorn or schocl
system to create more asppropriate services for all studernts. Often
parents have a stronger voice for systemic change with the
administration or schowol board than the teachers withan the school.
In any case, 1t 15 important to werk with the school persormel to
1identify program rieeds and to advocate for rnew programs.

As an active participant in the Transition plarming process. you
can assist the school 1n identifyinpo and secu~i1ng appropraiate services
for your soari/daughter after graduation. Manmy job leads are secured by
contacts with the students’ family or friends. Irn addition, your
efforts to find community services will further extend the 1list of
rescurces available fcr all students, not just your son/daughter.

Finally, establish a team approach to dealirig with the problem of

trarnsition. Together, parents and teachers can externd their talents
and rescurces to saclve a great majoraty of problems that will present
themselves. Working as a team you carn more quickly realize your goal

of findiny appropriate jobs, trarsportation, post-secondary education,
leisure interests, and social relaticnships for youwr sorn/daughter when
they graduaate. The process for establishivnno this team 1s for your
school to begin  transaition plarming for eacir studenmt ad for each
student to have an Individual Wraitten Trans:ition Flan developed by the
trarnsiticon team.

e. What 15 an Individual Writtern Transaiticn Flan”

Ari Irndividual Writtern Transitionm Plarn (IWTF) 15 a writternn nlan
developed by teachers ard ancillary staff within the school and the
adult service prcovaiders in the community alornig with the studernts and
his/her family that orovides a swmocth transition for each student as
they leave secordary schocal ard enter the world of work. A IW -
functicons in the same way that arn IEF functiornis except that the IWTF
exterds beyornd the school years and projects gosls and 1dentifies
services for each student as they graduate. Idealiy, transaition
plarming should begir early 1n the secorndary years so that aopropricte
vocatiornal experiences Can be desigred for studernts waithirn the
secondary prograin. In addaitaicon, early transition plarming makes the
best use of community based trainirg and work experierices pricor to
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high school graduation. The IWTFP 1s desigried to focus attertion on the
kriowledge and experierices studernts with disabilities will reed + be
successful in the world of work as well as to 1ideritify the rescurces
ard services the student will rieed upor graduat iocn to make a
successful transition. For more informaticn or Transitior Flans, see
CETVE Monograph #32 - Writirng Transitiorn Flans.

3. How can the 1Irndividual Writtern Transition Plan help mny

First, the IWTP should be used to guide curriculum plarming for
your son/daughter such that he/she receives the educaticrnal ard
vocatiorial experierices targeted to his/her reeds for post—schocl
education or ertrarnce into competitive employmert. It 15 vital that
the IWTP begir early in the seccndary years ard that ycu, as parernts,
Jecome active participarnts in this plarming process.

Through the IWTF you wi1ll krnow what post-school  vocat:cnal
options are deemed most appropriate for your son/daughter, niverr their
individual stirengths and limitaticns. As graduaticrn aoproaches the
Transition team along with you and your son/daughter will begin to
idertify the comnunity services your sori/daughter will reed after
school ends. These services will be identified alorip with the rnames
of the staff within these agercies who your son/dauvght2r w:ll coantact.
Ideally, these service providers should be 1rvited to be a part of the
transition team so that they can offer thei1r guidance arn pltarnriing
services for your son/daughter. Ult:imately the IWTD <haoild glve you &
blueprint to follow so that yon cao have yaur sen/tdaughter  ynvalved
with all the appropriate commiraoly serve es He/se wi'l reed a the
point of graduaticrn.

4. How carn the IWTP hnelp my gon/daughter to fin2 work  after
e ]
The IWTP car prescribe varicus employwent pragrans

Jobs Training and FPartrnership Act programs funded by 1 M
Industry Councils in most commuraties.  Tracaitional placeient peogr ames
[

exist 1n most commurnties such as trte Employment Securitsy Crmmis .30
and for-profit employmernt services. Some  comraraties have  time-
limited vocational training programs usuwally funoed theouch owatymre o

rehabilitation at 1lc.cal sheltered wrrusheope.

For studernts with severe disabil:ities the TWTE ca- 1cent1fy
Suppcocrted Employment preagrams  which are  ooecated by ~heltered
workshops o by adult day service certer . Supported Dol ogreer
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programs include job rmoach models, mobile crews, work staticrns  an
irdustry, and small busiriesses. With supported employment many
studerits with severe disabilities carn riow achieve and maistaln
competitive word ain the community for the same wages ard Henefits  ac
their rion-disabled co—-workers.

S.

This questiorn carmct be answerec in an absoclute marnner for all
students. Each studernt ard his/her emplcyment placemert will affect
S81 and Medicaid bernefits differerntly deperdirng cor the amcurt of morey
earned, beriefits received, etc. In the past, cowmpetitive employment
usually meant that SSI arnd Medicaid berefits ceased and t%e process to
reestablish these when employment terminated was coftern arducus and
scmet imas, ur:successful. However, recently many of the d:sirncertives
to employment have been remcved from the eligibility criteria for
receiving these beriefits after employment have been removecd Firom thie
eligibility criteria for receiving these berefits after employment.
To make this determinaticn the transition team mist cornsult with  the

Social Security and Medicaid offices price to  accepting = Job
placement.
6. How will the IWTP address the sccial and leisure reeds of my

The IWTFP carni be useful in 1derntifying commurity—bacsed arnd le:sure
activitaies apprapriate fer ycocu scon/daughter to ourcue afte-
graduation. Ideally, yocu shculd encourage your son/daughtor 4o beccme
involved 1rr commurnty leisure activities Luch as sports events, tearm
sports, arts and crafts classes, and sccial gatheraings that ars
irntegrated. Social arnd leisure activities ~i1th wor—disabled peerc
reinforce sikalls necessary for competitive wo-k and enharce the
guality of life for yocur sorn/daupghter.

Freguently, school persorrel overlocv the value of lerswre o

sccial goals air the IWTE 1n thei:~ effort to achieve wor oriented
ountcomes for students. As parents, ¥y can suggest that appronriate
leisure and sccial goals be added to the IWTR ard yon rar stress  the

importarce of these slkills to successful transiticr rot juet For woerk
but for a healthy adjustment tco commuriity livang.

7. How will the IWTIF address my szen/daughter’s rneed to
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Community livirng skills are esserntial teo irdeserdent living.
Obvicusly your scn/daunghter rneeds to  fearrn to  acce=s putblac
transportatiorn (or where public trarns:t i1s urnavailable LHe able tre  ake
part in car-pocl  arrarngements) to get to hais/her compet itive
employmnent trainirng as worksite. However, once the ewploywent
ocbjective is reached the IWTF ofter stops stort of teachairny the other
community access skills rnecessary for irdeperdernt livirnc.

Parerts should stress the importarce of commurity-based tralrrg

during secocndary school so that students will have many <rprrturcities
to learn to handle morney, comparisorn shop, and usze public faciliities.
These are alsa skills that the family can stre-= as &  Fuarcticr  of
daily 1laife. Your son/daughter with a severe cisabirlity rieeds your

guidance to practice how to shop for the farrily, =zr plan ard :wplement
family cuttirngs, etc.

The IWTF should a.so reflect the rieed to  teacn =r re:nforce
independent community living within adilt corvice agencicss=s. Skills
essertial to effectively grasp home cr avactment living <=houid bz
stressed (if these are realistac cpticns  “or your sorn/caushilerd.
Learning to use ccmmunity resocurces independently will be ar  cngoinc
process for most young peopla witk  severe disshilitiec. tarerts
shorrld have many coporturities to encourage tre incluzion of  these

goals in the educaticrnal plans for their sars/caun-terc.

8. What lony range plans soculd 1 make to piov ce  toe iy
son/daughter’'s future after graduation”

Long rangye plarrng for your sor/daughter’s future s-oeousc
include: a) maving a determinaticr conce riemn legal guard-.anchHip (1 f
your son/daughter 1s severely disabled a+w! 15 urable +to be teogir o we
legal reoresertat: ve); b) M™Making plans for  your soa/dauphter? ¢
financial future with regard to establishing trust funce. T savint
plans for the future; and =) arrvanging for fawily menters ¢ atter
individuals to wmarnage affaire for yoor son/cagnter after- taie death oF

both parents.

If transiticn planriing has beer effective, .mmEdrate vocat tcnal
training rneeds and or employmert placement, honey p neseds eteo. shceld
be established at the point of gracuaticrn. The adult s vice systen
1in the varicus agency services ycur sov/cdanphter rvece ves Rl
corduct case maragemerit thercughout tie adolt year:. Fe-t alraann
new emplaoymernt clacenents should be :oplemented as recde” Foor oy -
scrn/daught er.,

In canclusion, we have attemptea to arower Yhe o mce t o Fb . RESY 3
gquestions. Should  yan have further gnestices leale cal’ (734 -0

Q
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€
2531) or write us c/o - Special Educaticrn Fragrams, UNCC, Charlcoctte,
NC 28223 or contact your local Asscciaticn for Retarded Citizens,

Departmnent of Vocaticral Retabilitation, cr Developmental
Associat 1or.

Disabilities




